
Effective Feedback



What is the point of 
feedback?

It must help the student improve

It should help inform future teaching – Responsive teaching



EEF Toolkit



“…providing written feedback on pupils’ work has become disproportionately valued by 
schools, and the quantity of feedback has too often become confused with the quality.  
The group noted that there is no ‘one size fits all’ way to mark, instead recommending 
an approach based on professional judgement.”

“..the review found a striking disparity between the enormous amount of effort invested 
in marking books, and the very small number of robust studies that have been 
completed to date.”

EEF report - A marked improvement?, April 2016



OfSTED

• Ofsted does not expect to see a particular frequency or quantity of work in 
pupils’ books or folders. Ofsted recognises that the amount of work in books and 
folders will depend on the subject being studied and the age and ability of the 
pupils. 

• Ofsted recognises that marking and feedback to pupils, both written and oral, 
are important aspects of assessment. However, Ofsted does not expect to see 
any specific frequency, type or volume of marking and feedback; these are for 
the school to decide through its assessment policy. Marking and feedback should 
be consistent with that policy, which may cater for different subjects and 
different age groups of pupils in different ways, in order to be effective and 
efficient in promoting learning. 











What do we know from the research?

Feedback is 
important

Not all feedback 
is good

Feedback needs 
to be timely

Careless errors 
should be marked 

differently to 
misconceptions

Students need 
time to act on 

feedback



Common themes from the DFE workload toolkit

• Feedback can take many different forms:
• Verbal,

• Peer & self assessment

• Whole group feedback

• Written feedback

• The best feedback policies should allow subject leaders to determine what 
‘diet’ of feedback is most effective in their subject area

• Workload and staff wellbeing should be considered in the production of 
any assessment and feedback policy.

• All feedback should be: meaningful, manageable and motivating.



Common themes from the DFE workload toolkit

• Meaningful
• Feedback should serve a single purpose – to advance pupil progress and outcomes. Teachers should be clear about 

what they are trying to achieve and the best way of achieving it.

• Consistency across a department or a school is still important, but this can come from consistent high standards, 
rather than unvarying practice. Shared expectations of marking will help everybody to be clear about what is required 
of them, but each subject and phase should be able to determine the policy in their areas.

• Manageable
• The time taken to mark does not always correlate with successful pupil outcomes and leads to wasted teacher time.

• Feedback can take the form of spoken or written marking, peer marking and self-assessment and whole group 
feedback.

• Motivating
• An important element of marking is to acknowledge the work a pupil has done, to value their efforts and achievement, 

and to celebrate progress. But there are many ways to do this without extensive marking. And too much feedback can 
take away responsibility from the pupil, detract from the challenge of a piece of work, and reduce long term retention 
and resilience-building.

• Accepting work that pupils have not checked sufficiently and then providing extensive feedback detracts from pupils’ 
responsibility for their own learning



Examples of responsive teaching

• Errors have been made in the 
assessment questions (in silence).

• Instead of moving on, this student 
has been asked to complete 
additional questions to secure 
their understanding.



Use of exit tickets

• Used in around 50% of lessons

• No classwork is marked by teacher 
– just the exit tickets

• Planned collaboratively with the department
to link in with interventions / extensions

• Feels better for teachers to carry slips home
instead of piles of books



Responding to feedback



Pushing more 
able



Peer 
assessment



Self-reflection





Whole group feedback

• Instead of marking every student’s book:

• Collect in the books

• Read through all of the work, taking notes as you go
• Common misconceptions,
• Concepts to re-teach or reinforce
• Students who need stretching
• Students of concern

• Next available lesson
• Hand books back and provide feedback to group so that they can improve their 

understanding







Evaluation of whole group feedback

• Saves teacher time – this can be used 
to plan high quality lesson resources

• Gives the teacher a clear indication of 
student and group performance

• Leads to responsive teaching

• Once this feedback is produced, it can 
be used in future years to help avoid 
the same common misconceptions

• Will this work in maths?

• Some students will find it too difficult to 
apply general whole class feedback to 
their work

• To a third party looking at the books, it 
will not be immediately obvious what 
feedback a student has received (so 
what!?)



Whole group feedback

• How can this approach be adapted?
• Use marking codes, or number your strategies – instead of writing a formative 

comment, just write the number of the strategy they need to follow.  Still saves 
significant teacher time, and allows students to engage more easily with the 
feedback

• When reading the books, put them into three separate piles – reteach, consolidate, 
extend.  With the time saved, plan an activity for each group to complete at the 
start of the next lesson – responsive teaching



Practical tips

• Look for ways of assessing understanding that are efficient for your time 
and workload:
• Self and peer assessment activities – with appropriate scaffolding such as success 

criteria

• Circulate the room constantly, identifying misconceptions and providing verbal 
feedback

• Use low-stakes quizzing to assess knowledge recall – tools that self-mark such as 
Kahoot are very good for this.

• Deciding on the type of assessment activity should be a core aspect of your lesson 
planning



In summary…

• Always be clear about the purpose of your feedback.

• Think of all feedback in terms of responsive teaching – How are you going 
to adapt your future lessons / activities to plug the gaps?

• Try to embed regular opportunities for self and peer assessment in 
lessons.

• Verbal feedback is the most effective form of feedback you can offer – do 
lots of it!

• Make sure students have the opportunity to act on your feedback



Further Reading…

• Daisy Christodoulou, Making Good Progress, 2017

• Blogs by:
• Ben Newmark,

• Tom Sherrington,

• Mark Enser,

• Mrs. Humanities


